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Methodology

Instrumental Case Study

(Creswell, 2013; Merriam, 1998; Stake, 2006; Yin, 2014 )

Context

Suburban school district in British Columbia with
stablished district professional development (PD)
focused on inclusive practices and already showing some .

alignment to guiding conditions of inclusion Finding: There were no EP goals or objectives that addressed the curriculum of

the course that SwiIDs were enrolled
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